CONTRIBUTIONS   TO   PSYCHO-ANALYSIS
In this second part of my paper my intention was to prove that
it is impossible to combine in the person of the analyst analytical
and educational work, and I hoped to show why this is so. Anna
Freud herself describes these functions (p. 82) as ctwo difficult
and contradictory tasks'. And again she says: 'To analyse and to
educate, i.e. at one and the same time to allow and to forbid,
to loose and to bind again'. I may sum up my arguments by
saying that the one activity in effect cancels the other. If the
analyst, even only temporarily, becomes the representative of the
educative agencies, if he assumes the role of the super-ego, at
that point he blocks the way of the instinctual impulses to Cs: he
becomes the representative of the repressing faculties. I will go
a step further and say that, in my experience, what we have to
do with children as well as with adults is not simply to establish
and maintain the analytic situation by every analytic means and
to refrain from all direct educative influence, but, more than that,
a children's analyst must have the same Ucs attitude as we
require in the analyst of adults, if he is to be successful. It must
enable him to be really willing only to analyse and not to wish to
mould and direct the minds of his patients. If anxiety does not
prevent him, he will be able calmly to wait for the development
of the correct issue, and in this way that issue will be achieved.
If he does this, however, he will prove the validity of the second
principle which I represent in opposition to Anna Freud: namely,
that we must analyse completely and without reservation the
child's relation to his parents and his Oedipus complex.
*           ******
Postscript, May 1947.
Both in the Preface and in Part 3 of her new book Anna Freud
presents various modifications of her technique. Some of these
modifications concern points with which I dealt in the above
paper.
One divergence in our views arose through her use of educa-
tional methods in the analysis of children. She explained that
this technique was necessary in view of the weak and undeveloped
super-ego" of children, even in the latency period (which at that
time was the only age at which she considered children should
be analysed). She now states in her Preface that the educational
side in the work of the child analyst is no longer necessary (because
parents and educational authorities have become much more
enlightened) and that the analyst 'can now, with rare exceptions,
concentrate his energies on the purely analytic side of the task'
(Preface, p. xi).
Again, when Anna Freud published her book in 1926, she not
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